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Catalog Course Description

This course focuses on therapeutic interventions for children (approximately infancy to
middle school age), with a particular emphasis on how their developmental needs are
addressed within various system structures (e.g., family/household, school, community
settings). As children generally reside in families, various family forms and risk statuses
will be examined with a focus on anti-oppressive social work practice.

Course Overview

This course provides assessment, engagement, and intervention strategies for children
involved with various child-serving systems. Emphasis is on assessment of
developmental aspects of child and family well-being (with a broad and diverse definition
of family), identification of risks, strengths and resiliency factors, and sociological and
psychological knowledge of how family and community contexts affect children. Focus
is on advanced direct practice with children who are at risk because of systemic stressors
and/or mental health challenges. The importance of attachments and stability to
children’s resilience and well-being are emphasized. Crisis intervention skills are
addressed as well as case management, and work with other community service systems.

Place of Course in Program

This course is particularly appropriate for those who intend to work with families and
children. It is a Clinical Social Work elective. Prerequisite is the satisfactory completion
of the Professional Foundation. Co- or prerequisite is CSW-I and a clinical level Field
Placement.

Program Level Learning Goals and the Council of Social Work Education’s
Social Work Competencies

The MSW Program at Rutgers is accredited by the Council on Social Work Education
(CSWE). CSWE’s accreditation standards can be reviewed at www.cswe.org
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In keeping with CSWE standards, the Rutgers School of Social Work has integrated the
CSWE competencies within its curriculum. These competences serve as program level
Learning Goals for the MSW Program and include the following. Upon completion of
their MSW education students will be able to: demonstrate ethical and professional
behavior; engage in diversity and difference in practice; advance human rights and social,
economic and environmental justice; engage in practice informed research and research
informed practice; engage with individuals, families, groups, organizations and
communities; intervene with individual, families, groups organizations and communities;
and evaluate practice with individuals, families, groups, organizations and communities.

This course will assist students in developing the following competencies:

Competency 3: Advance Human Rights and Social, Economic, and Environmental
Justice:
Clinical social workers are fully grounded in the ethics of the profession, recognizing the
dignity and worth of all individuals and the need to advocate for social, economic and
environmental justice. Clinical social workers recognize the need to assess clients’
physical environment for the availability of safe shelter, food, water, and air. Clinical
social workers are adept at recognizing where social and structural forces marginalize
people and thus work to advocate for policies that promote justice, advance human rights,
and promote environments in which all individuals can thrive. Practitioners in clinical
social work:
* Contextualize all client conceptualizations (assessments) utilizing lenses of
social justice, including aspects of identity and social location that may
marginalize clients and/or contribute to their inequitable distribution of social and
economic resources.
* Assess the availability of clean and safe shelter, water, food, air, and other
environmental resources and help individuals, families, groups and
communities to develop mechanisms to advocate for and maintain these
environmental resources.
* Advocate for equitable distribution of all social, economic, and practical
resources, including the availability of a competent clinical social worker
with commitments to anti-oppressive, justice-oriented clinical practice.

Competency 6: Engage with Individuals, Families, Groups, Organizations, and
Communities:

Clinical social work practitioners recognize the importance of the engagement process
and understand the importance of differential use of self in initial encounters.
Practitioners in clinical social work rely on the ecological perspective to inform the
therapeutic relationship; are aware of how interpersonal dynamics and cultural factors
shape the therapeutic relationship; and use relational techniques to develop a therapeutic
relationship. Clinical social workers recognize how engagement with couples, families
and groups may differ from individual approaches, and they develop differential
engagement skills accordingly. Clinical social workers value collaboration and thus
recognize the importance of clients’ input in the development of their treatment goals.
Clinical social workers use the engagement process to help clients convey their thoughts
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and concerns within the therapeutic relationship as well as to other

providers/stakeholders. Practitioners in clinical social work:
» Demonstrate an ecological understanding of the transactional relationship
between emotional/ behavioral difficulties and social problems (poverty, crime,
social injustice, racism, classism, sexism, homophobia, and transphobia) and
incorporate this understanding into client engagement. Reflect upon the ways
these aspects shape the manner in which one engages and works with the client.
* Understand how members of oppressed groups—people of color, people with
varying sexual orientation and gender identities, people with different abilities,
people with severe and persistent mental illness—may require different methods
of engagement.
« Identify ways to enhance collaboration with clients and promote their
empowerment, including seeking their input and feedback regarding the treatment
process and fostering their capacity to provide feedback to other members of the
treatment team.

Competency 8: Intervene with Individuals, Families, Groups, Organizations, and
Communities:
Clinical social workers select effective modalities for intervention based on the extant
research as well as the client’s cultural background. Clinical social work practitioners
integrate their knowledge of various individual, family, and group psychotherapeutic
modalities, as well as crisis intervention techniques and community-wide referrals, to
intervene effectively; demonstrate flexibility by tailoring interventions to suit the needs
of multiple client populations; and understand the effects of the social environment on
client well-being. Clinical social workers therefore recognize the need to intervene on
mezzo and macro levels. Practitioners in clinical social work critically select, apply, and
evaluate best practices and evidence-informed interventions; they value collaboration
with the client and other professionals to coordinate treatment plans. Clinical social
workers maintain knowledge of the communities they serve in order to ensure that clients
are connected with relevant services and resources in an effective manner, while eliciting
client feedback about how the interventions are impacting the client. Practitioners in
clinical social work:

* Select psychotherapeutic interventions based on a critical knowledge of theory,

research, and practice experience.

« Exhibit flexibility by shifting perspectives and interventions to suit the needs of

clients, while recognizing that the multi-faceted assessment drives the selection of

appropriate interventions.

» Demonstrate an ecological understanding of the transactional relationship

between emotional/ behavioral difficulties and social problems—

poverty, crime, social inequality, institutional racism, sexism, religious and/or

ideological bias, homophobia, and transphobia—and incorporate this

understanding into their interventions.

* Intervene effectively with individuals, families and groups, while eliciting client

feedback and knowing when to modify approaches
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VI.

Course Learning Goals

Course level learning goals primarily relate to the aforementioned competencies/program
level learning goals as the course addresses policy analysis skills and competencies as
well as addresses human rights and social, economic and environmental justice through
the study of the evolution of the US welfare state and the emergence of the social work
profession.

Upon completion of this course, students will be able to:

1. To understand a family-centered model of social work practice and family
preservation as part of promoting children’s well-being under typical circumstances.

2. To identify children at risk, particularly those who experience societal oppression
in various forms, and to learn strategies for promotion of resilience.

3. To develop cultural competence in assessing diverse family constellations in
terms of their needs and their ability to protect and care for children.

4. To acquire skills in engagement, assessment and intervention in cases involving
children in the context of their families and societal structures; to use these skills in a
manner consonant with social work values, goals, and ethics.

5. To demonstrate understanding of reporting requirements and other legal
requirements related to child abuse and neglect that is physical, sexual, or psychological.

6. To identify relevant institutions and work as part of an interdisciplinary team on
behalf of children and their families and to appreciate the diverse roles of the social

worker as well as the other professionals, child care staff, foster parents and others.

7. To analyze the structure and functions of various types of programs and critically
evaluate their strengths and limitations as they are applied to various client systems.

School of Social Work Mission Statement and School Wide Learning Goals

The mission of the School of Social Work is to develop and disseminate knowledge
through social work research, education, and training that promotes social and economic
justice and strengths individual, family, and community well-being, in this diverse and
increasingly global environment of New Jersey and beyond.

School Wide Learning Goals: Upon graduation all students will be able to:
1. Demonstrate Ethical and Professional Behavior;
Engage Diversity and Difference in Practice; and

3. Engage, Assess, and Intervene with Individuals, Families, Groups, Organizations, and
Communities.
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VII. Textbooks

Required Texts

1. Henderson, D. A & Thompson, C. L (2016). Counseling children (9" ed.). New York:
Thomson/ Brooks/Cole.

2. McConaughy, S. H. (2" edition) (2013). Clinical Interviews for Children and Adolescents.
Guilford Press.

Recommended Texts

1. Davies, D. (2011). Child Development: A Practitioners Guide. (Third Edition). New York,
NY': Guilford Press.

2. Gil, E. & Crenshaw, D. A. (2016). Termination Challenges in Child Psychotherapy. New
York, NY: Guildford Press.

3. LeCroy, C. W. & Anthony, E. K. (2015). Case Studies in Child, Adolescent, and Family
Treatment. (2™ Edition). Hoboken, NJ: Wiley and Sons.

4. Minuchin, P. Colapinto, J. & Minuchin, S. (2007). Working with families of the poor, 2" ed.
New York: The Guilford Press.

5. Webb, N.B. (2019). Social Work Practice with Children (4™ Edition). New York, NY:
Guilford Press.

Other required readings (separate from textbook) are available through the Rutgers University
Library “Reading List” that is integrated into your Canvas course. To find your readings:

Click on the “Reading List” tab in the Canvas navigation bar to the left hand side of the course.
Please note: this list contains links to articles and other required readings separate from the
textbook (if applicable). Please follow the syllabus and/or Canvas Readings and Resources page
in each module for more specific required readings and resources for each week (including
textbook/media).

For further instructions please click here for a video tutorial

VIII. Course Policies & Requirements

This is a collaborative and professional learning community. Students are encouraged to
make connections between the assigned course material and their other course work and Field
experience. Students are expected to self-advocate, offer meaningful questions and comments in
the class discussion and to share additional resources. Students are advised to communicate
concerns, questions and requests to the Instructor early and often so as to be offered the highest
degree of support and flexibility.

The RU SSW supports an inclusive learning environment where diversity, individual
differences and identities (including race, gender, class, sexuality, religion, ability, etc.)

are respected and recognized as a source of strength. Students and faculty are expected to
respect differences and contribute to a learning environment that allows for a diversity of
thought and worldviews. Please feel free to speak with me if you experience any concerns in
this area.
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Attendance. Students are expected to attend class regularly and to complete readings on a timely
basis so that they can participate effectively in class discussions. In addition, students are
expected to take leadership roles in class discussion or exercises. More than three absences
(‘excused’ or unexcused’) may result in the failure of the class.

Students who leave during the break will be marked as absent for that class. Absence, early
departure, or lateness to class is acceptable only for compelling reasons (e.g., illness, religious
observance). Examples of inappropriate reasons for missing class include birthday parties and
problems finding parking. It is imperative to notify the course instructor in advance of any
anticipated class absence.

Students must read all assigned material and be fully prepared for discussion of the material as
well as its application to their own practice experiences. Confidentiality as defined by the NASW
Code of Ethics is expected of all class members, in regards to their clients as well as their class
colleagues. Further, respect for colleagues must be exhibited; this includes refraining from use of
cell phones and other electronic devices that distract from the class discussion. Students are
advised to speak with the Instructor regarding requests to use laptops or other electronic devices
during class. All electronic devices must be silenced and stowed out of sight and out of hands.

IX. Assignments & Grading

All assignments are due at the beginning of the class for which they are assigned. Late
assignments are not accepted. Any exception to this will be made only under compelling
circumstances and with the professor’s advance approval. If an assignment due date conflicts
with a religious observance, please consult with the Instructor prior to the assignment’s due
date.

Professional social workers keep case records, write treatment reports for referral sources and
managed care companies, correspond with judges and other professionals, develop policy, and
advocate for their clients. All of these tasks require excellent writing skills. Therefore,
proper grammar, syntax, spelling, and appropriate referencing (APA 7t edition style) are
expected for all assignments. Substantial credit will be deducted from a paper’s grade for gross
and repeated writing, spelling, and referencing errors.

SSW Grading Scale: Below is the grading scale for the MSW program

A 92-100
B+ 87-91
B 82-86
C+ 77-81
C 70-76
F 0-69

*Scores to be rounded up at .5

Specific Assignments for CSW with Children
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Brief Reaction Papers (20% of course grade)

During the semester, students will complete (3) three Reaction Papers (2-3 pages, double spaced,
for each paper), consisting of comments and reflections on the assigned readings for that module.
The three Reaction Papers will be completed in Units 2, 3, 4 (one for each Unit). Students are to
select a module in each of these three Units in which to focus their papers and should discuss all
of the readings for that module.

This assignment is intended to create an avenue for students to explore and raise informed
questions and critiques about the readings and the ideas, methods, perspectives they present, and
to develop competencies pertaining to social work ethics and values, critical thinking skills, and
research-informed social work practice. Students should: thoroughly describe (1) the main
themes of the readings; (2) (at least) one issue or concept that was interesting or pertinent to the
student’s practice; and (3) one question or dilemma that came up for the student in regard to the
reading.

Grading of the Reaction Papers will focus on evidence of student’s understanding of the
pertinent theoretical frames and strategies for engaging and intervening with children as well as
in bringing information (e.g., practice intervention approaches, evidence-based research findings,
social justice, and diversity issues) from the course readings together with the practice
experiences from the field placement.

Semester Project: Case Analysis

This assignment is divided into two parts: Part One is intended to reflect the course materials on
assessment and engagement strategies with children and their families, while the Part Two
reflects the course materials on therapeutic interventions with this population along with the
theoretical underpinnings of these interventions.

Students are invited to focus this assignment on a child client—from the assessment and
engagement phase through the intervention stage--from their field placement or current place of
employment (if appropriate). However, extreme care should be used to safeguard the identity and
personal circumstances of the client and her family. The focus of the paper should be pre-
approved by the Instructor. Students should discuss with Instructors about the ethics of writing
about a current or recent child client and whether they should secure permission from their
Field Instructors/Supervisors before proceeding.

If students are unable to focus on a child client for this assignment, there is an alternative
Semester Project assignment (see below).

Part 1: Assessment and Engagement (30% of course grade)
In reflecting on a particular child client and her family and ecological environment, as well as
drawing on the course readings and lectures, produce a 6-7 page, double spaced paper in
response to the following:
a. Reason for referral and client’s presenting problem;
b. Brief review of the following as they pertain to the client, if applicable:
1.  demographic information;
ii.  psychosocial and interpersonal functioning;
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iii.  history of trauma and/or loss;
iv.  family structure and any relevant cultural attributes;
v.  family’s economic and basic needs/challenges
vi.  community/environment history, including exposure to social structural
constraints (i.e., racism; homophobia; sexism; ableism, etc.)
c. Reflections about challenges experienced with engagement and/or assessment of
client and/or family/environmental systems.

1. Describe and critique the assessment tool or framework used to identify and
assess the child client’s presenting problem and overall functioning. If no
assessment tool was used, what would you have used and why?

ii.  Describe these challenges;
iii.  Discuss how you identified and addressed these challenges or, upon reflection,
how you wish you had addressed these challenges.
d. Reflect on the course readings, lectures, and materials, to explore and discuss
subsequent assessment and engagement strategies with future clients who have
similar backgrounds and circumstances to this client.

For this assignment, students should use at least four (4) recent research based resources.
Papers should also be in APA format. Title page and list of references do not count toward
page total. For all specific grading criteria, please see the grading rubric for this
assignment.

Part 2: Therapeutic Intervention (35% of course grade)
In reflecting on the SAME child client from Part One, as well as drawing on the course readings
and lectures, produce a 6-7 page, double spaced paper in response to the following:

a. Reflections on goals for treatment, including diagnostic status, if applicable;

b. Describe the treatment plan and rationale for this intervention strategy with this
particular client;

1.  How well aligned was the assessment of the client with the eventual
intervention approach?

c. Describe one therapeutic intervention that is discussed in the Henderson and
Thompson textbook (i.e., chapters 5, 6, 8, 10, 11, 12, 13, 15). Critically discuss the
appropriateness of this intervention approach with this client. Or discuss why one of
these approaches would be a better fit for the client than the intervention currently
being used;

d. Describe the termination plan for this client;

e. Reflect on the professional use of self with this client and her family and/or
ecological environment.

1. What personal feelings and/or reactions have emerged in response to this
client and/or her system involvement (i.e., countertransference)?
ii.  How have you identified and managed these feelings?
iii.  What have you learned about yourself in working with child clients?

For this assignment, students should use at least five (5) recent research based resources.
Papers should also be in APA format. Title page and list of references do not count toward
page total. For all specific grading criteria, please see the grading rubric for this
assignment.
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Semester Project: Alternative Assignment

For students who are unable to focus on a child client for the Semester Project, students should
instead complete this alternative assignment. Similar to the case analysis, this project is also
divided into two parts; both due dates are the same as those for the traditional project. Students
will select and examine a problem area that affects clients in their field placements or in their
place of employment (if appropriate), or select a topic from the course that interests them.
Examples include: child maltreatment, substance abuse, developmental disabilities, bullying,
specific mental health challenge, grief and loss, intimate partner violence, etc. The focus of the
paper should be pre-approved by the Instructor by September 16,

Part 1: Problem Identification (30% of course grade)
In reflecting on the course readings and lectures, as well as on at least four (4) recent research
based materials, produce a 5-6 page, double spaced paper in response to the following:

a. Comprehensively describe the scope, demographics, and overall challenges
associated with this problem (e.g., who is affected by this problem; how many
children are affected? etc.). Are there cultural differences in the manifestation of or
risk factors for this problem?;

Describe the effects of this problem for children and their families;

Critique the assessment tools or measures used to identify and assess this problem;

d. Describe the etiology of this problem and how the problem is affected by or
manifested in different ecological systems.

c o

For this assignment, students should use at least four (4) recent research based resources.
Papers should also be in APA format. Title page and list of references do not count toward
page total. For all specific grading criteria, please see the grading rubric for this
assignment.

Part 2: Evidence Based Intervention (35% of course grade)
Using the SAME problem that was described in Part 1, students should produce a 6-7 page,
double spaced paper in response to the following:

a. Critically appraise one therapeutic intervention that is discussed in the Henderson and
Thompson textbook (i.e., chapters 5, 6, 8, 10, 11, 12, 13, 15) and critically discuss the
appropriateness of this intervention approach for clients affected by this problem;

1. Based on recent research, what is known about this intervention specifically
for this problem area for child clients?
1i.  What are the theoretical underpinnings of this intervention?
iii. ~ What are the strengths and weaknesses of this approach?
iv.  How likely is this intervention method likely to be used in your field
placement with this child client population? Why?

b. Based on recent research, how effective is this intervention for different cultural
groups?

c. Describe the ethical considerations for using this intervention strategy to address this
problem for child clients.

For this assignment, students should use at least five (5) recent research based resources.
Papers should also be in APA format. Title page and list of references do not count toward
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page total. For all specific grading criteria, please see the grading rubric for this
assignment.

Assignment Value: Grades for the class will be calculated based on the following breakdown:

Attendance & Participation: 15%

Reaction Papers: 20%

Semester Project Part 1: 30%

Semester Project Part 2: 35%
X. Resources

1. Library Research Assistance

Meredith Parker is the social work librarian on the New Brunswick Campus
meredith.parker@rutgers.edu p. 848-932-6124; Natalie Borisovets is at Newark, Dana Library
natalieb@rutgers.edu973-353-5909; Katie Anderson is at Camden, Robeson Library:
Katie.anderson@rutgers.edu 856-225-2830 . They are all available to meet with students.

2. Writing Assistance

Success in graduate school and within the larger profession of social work depends on strong
writing skills. Several resources are available to help students strengthen their professional and
academic writing skills. Writing assistance is available to all MSW students as described below.

All MSW Students

All MSW SSW students: New Brunswick, Camden, Newark, Intensive Weekend, online and
blended are eligible to access writing assistance at the New Brunswick Learning Center.
Online tutoring is available.

https://rlc.rutgers.edu/student-services/writing-tutoring

Newark Students Only

The Newark writing center is available for MSW students on the Newark campus by
appointment. Online tutoring may be available.
http://www.ncas.rutgers.edu/writingcenter

3. Additional Online Resources

e APA Style

All students are expected to adhere to the citation style of the Publication Manual of the
American Psychological Association, 7™ edition (2020). It can be purchased at

APA Manual 7th Edition. The Purdue OWL website also provide assistance with APA

style https://owl.english.purdue.edu/owl/resource/560/01/

Purdue OWL Mechanics, grammar, organization
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e Email Etiquette for Students
https://owl.english.purdue.edu/owl/resource/694/01/

XI. Course Evaluation

11

Rutgers University issues a survey that evaluates both the course and instructor. This
survey is completed by students toward the end of the semester, and all answers are

confidential and anonymous. The instructor may also choose to conduct a mid-point
evaluation.

XII. School of Social Work Mission Statement

The mission of the School of Social Work is to develop and disseminate knowledge

through social work research, education, and training that promotes social and economic

justice and strengths individual, family, and community well-being, in this diverse and

increasingly global environment of New Jersey and beyond.
XIII. Course Outline

Overview of Semester

(continued)

Module Topic Dates/ Notes
Unit 1: Contexts of Children’s Lives
1 Introduction to a Child’s World
2 Developmental Features of Childhood
3 Developmental Features of Childhood

Unit 2: Assessment of & Engagement with Children and their Ecological Environments

4 Understanding Risk and Resilience

5 Principles of Assessment with Children

6 Principles of Assessment with Children
(continued)

7 Principles of Assessment with Children

(continued)

Unit 3: Therapeutic Interventions with Children within their Ecological Environments

Grief, Loss

8 Overview of Therapeutic Interventions with

Children
9 Clinical Approaches to Working with

Families
10 Clinical Approaches to Group Work with

Children
11 Use of Self in Therapeutic Context

Unit 4: Special Topics in Clinical Work with Children

12 Children with ADHD/Disruptive Behaviors
13 Children who have Experienced Trauma,
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14 Children living in Complex Family
Environments
15 Course Wrap-up & Termination

Course Readings
NOTE: Required readings are to be read before the class in which they are assigned. These
readings are either in the required textbooks or on Canvas/Library Reserves. The suggested
readings are not required, but are listed simply to provide additional resources about select
topics.

UNIT 1: Contexts of Children’s Lives
MODULE 1: Introduction to a Child’s World
Toric: We will explore the broad social-ecological framework for child development, including
the interconnected environmental settings within which children reside.

Required readings:
e Henderson, D. A & Thompson, C. L (2016). Counseling children (9" ed.). New
York: Thomson/ Brooks/Cole. Chapter 1: Introduction to a Child’s World.

MODULE 2: Developmental Features of Childhood
Toric: We will explore different facets of child development and explore some of the essential
tasks of this stage of human development.

Required readings:

e Henderson & Thompson: Chapter 2: Developmental & Cultural Considerations

e Davies, D. (2011). Child Development: A Practitioners Guide. (Third Edition). New
York, NY: Guilford Press. Chapter 1: Attachment as a Context of Development

e Morgan-Mullane, A. (2021). COVID-19 and the Injustice System: Reshaping clinical
practice for children and families impacted by hyper-incarceration. in Tosone, C.
Ed(2021). Shared Trauma, Shared Resilience during a Pandemic. Essential Clinical
Social Work Series. Springer

MODULE 3: Developmental Features of Childhood (continued)

Required readings:
e Davies, D. (2011). Child Development: A Practitioners Guide. (Third Edition). New
York, NY: Guilford Press. Chapter 2: Brain Development & Introduction to Part 2: A
Developmental Lens on Childhood (pp. 127-130).

Suggested Readings:
e Perry, B. (2009). Examining child maltreatment through a neurodevelopmental lens:
Clinical application of the neurosequential model of therapeutics. Journal of Loss and
Trauma, 14, 240-255
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e Heim, C., Meinlschmidt, G., & Nemeroff, C. (2003). Neurobiology of early-life stress.
Psychiatric Annals, 33(1).

UNIT 2: Assessment of & Engagement with Children
and their Ecological Environments
MODULE 4: Understanding Risk and Resilience
Toric: We will examine different frameworks for conducting assessment with children and for
understanding the myriad systemic factors and issues affecting children, with a particular focus
on resiliency. We will also focus on understanding problem differentiation with diverse child
populations as well as explore the concept of cultural humility.

Required readings:

e Davies, D. (2011). Child Development: A Practitioners Guide. (Third Edition). New
York, NY: Guilford Press. Chapter 3: Risk and Protective Factors: The Child,
Family, and Community Contexts and Chapter 4: Analysis of Risk and Protective
Factors

e Fisher-Borne, M., Cain, J. M., & Martin, S. L. (2015). From mastery to
accountability: Cultural humility as an alternative to cultural competence. Social
Work Education, 34(2), 165-181

e Labuschagne, N., Hadridge, G., Vanderbijl, L., Jones, S. & Geater, E.(2021).
Protecting children during the pandemic. in Turner, D. (2021).Social Work and
Covid-19: Lessons for Education and Practice. St Albans:Critical Publishing.

Suggested Readings:
e Brownlee, K., Rawana, J., Franks, J., Harper, J., Bajwa, J., O’Brien, E., & Clarkson,
A. (2013). A systematic review of strengths and resilience outcome literature relevant
to children and adolescents. Child and Adolescent Social Work Journal, 30, 435-459.
e Masten, A. S. (2011). Resilience in children threatened by extreme adversity:
Frameworks for research, practice, and translational synergy. Development and
Psychopathology, 23(2), 493-506.

MODULE 5: Principles of Assessment & Engagement with Children

Toric: We will comprehensively explore the different ecological systems in which children are
involved: families, schools, and neighborhoods/communities. We will explore more specifically
how to engage families and other adults who are instrumental in children’s lives. We will also
focus on specific high risk familial or community environments and consider how to assess and
intervene in these environments. Finally, we will explore the importance of understanding
intersectionality as work with clients.

Required readings:
e McConaughy, S. H. (2™ edition) (2013). Clinical Interviews for Children and
Adolescents. Guilford Press. Chapter 1: Clinical Interviews in the Context of
Multimethod Assessment & Chapter 2: Strategies for Child Clinical Interviews
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e Webb, N.B. (2019). Social Work Practice with Children (4" Edition). New York,
NY': Guilford Press. Chapter 3: Building Relationships with all Relevant Systems &
Chapter 4: The Biopsychosocial Assessment of the Child.

MODULE 6: Principles of Assessment & Engagement with Children (continued)
Required readings:

e McConaughy, S. H. (2" edition) (2013). Clinical Interviews for Children and
Adolescents. Guilford Press. Chapter 3: Child Clinical Interviews: Activities, School,
and Peer Relations, Chapter 4: Child Clinical Interviews: Self Awareness, Feelings,
and Adolescent Issues; Chapter 7: Teacher Interviews

MODULE 7: Principles of Assessment & Engagement with Children (continued)
Required readings:

e McConaughy, S. H. (2™ edition) (2013). Clinical Interviews for Children and
Adolescents. Guilford Press. Chapter 5: Child Clinical Interviews: Home Situation
and Family Relations, Chapter 6. Parent Interviews, Chapter 8: Interpreting Clinical
Assessments

e Watts-Jones, D. T (2010). Location of Self: Opening the door to dialogue on
Intersectionality in the therapy process. Family Process, Vol. 49(3) 405-420

Suggested Readings:
e Friedberg, R. D., & McClure, J. M. (2015). Case conceptualization. In Cognitive
therapy with children and adolescents: The nuts and bolts (Chapter 2 pp.9-41). New
York, NY: Guilford Press.

UNIT 3: Therapeutic Interventions with Children within
their Ecological Environments
MODULE 8: Overview of Therapeutic Interventions with Children
TorIC: In this module we will examine the essential elements and dynamics of diverse therapeutic
strategies with children. We will also explore how social justice is intertwined with clinical social
work practice.

Required readings:
e Henderson & Thompson: Chapter 3: The Counseling Process
e McLaughlin, A.M. (2011). Exploring social justice for clinical social work practice.
Smith College Studies in Social Work, 81, 234-251.

MODULE 9: Clinical Approaches to Working with Families
ToriC: In this module we will focus on conducting clinical work with children and their families.
We will pay particular attention to interventions with families in diverse settings.

Required readings:
e Henderson & Thompson: Chapter 15: Family Counseling
e LeCroy, C. W. & Anthony, E. K. (2015). Case Studies in Child, Adolescent, and Family
Treatment. (2™ Edition). Hoboken, NJ: Wiley and Sons. Case Study: 3-3: Promoting
Positive Parenting: Infant Mental Health Intervention with High-Risk Families.

Updated June 2021



15

MODULE 10: Clinical Approaches to Group Work with Children
TorIC: In this module we will explore the group counseling process with children.

Required readings:
o Henderson & Thompson: Chapter 18: Group Counseling with Children
e LeCroy, C. W. & Anthony, E. K. (2015). Case Study: 2-1 A Social Skills Group for
Children; Case Study 2-3: Developmental Play Groups for Kindergarteners
e Webb, N.B. (2019). Social Work Practice with Children (4™ Edition). New York, NY:
Guilford Press. Chapter 8: Group Work with Children.

MODULE 11: Professional Values, Ethics, and Professional Use of Self

Toric: We will explore social work values that guide the assessment, engagement, and
treatment/intervention with children and their families. This includes understanding more about
the professional use of self, making ethically informed decisions, and initiating thoughtful and
ethically sound termination strategies with child clients. We will also review the regulations and
guidelines for reporting child abuse in New Jersey.

Required readings:

o Henderson & Thompson: Chapter 4. Legal and Ethical Considerations for Counselors

e Gil, E. & Crenshaw, D. A. (2016). Termination Challenges in Child Psychotherapy.
New York, NY: Guildford Press. Chapter 1: Termination as a Necessary and Useful
Closure of the Formal Therapy Relationship;, Chapter 2: Open-door Terminations:
Developmentally Sensitive Approach

e Child Abuse Reporting in New Jersey: https://www.nj.gov/dcf/reporting/links/
https://www.preventchildabusenj.org/resources/report-abuse/
https://www.nj.gov/dct/news/publications/HotlinesHelplines.pdf

UNIT 4: Special Topics in Clinical Work with Children
MODULE 12: Working with Children who have ADHD and Disruptive Behavior Disorders
TOPIC: We will examine interventions for working with children and their families who have
attention deficit hyperactivity disorder and/or disruptive behavior disorders

Required readings:

e Daley, D., van der Oord, S., Ferrin, M., Danckaerts, M., Doepfner, M., Cortese S., &
Sonuga-Barke, E. (2014). Behavioral interventions in attention-deficit/hyperactivity
disorder: A meta-analysis of randomized controlled trials across multiple outcome
domains. Journal of the American Academy of Child & Adolescent Psychiatry, 53 (8),
825-829.

e LeCroy, C. W. & Anthony, E. K. (2015). Case Study 1-1 From Childhood to Young
Adulthood with ADHD; Case Study 1-2 Solution-Focused Therapy with Child
Behavioral Problems.

e Weisz, J. R., & Kazdin, A. E. (Eds.). (2017). Evidence-based psychotherapies for
children and adolescents (3" Edition). New York, NY: Guilford Press. Chapter 9:
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Parent Management Training and Problem-Solving Skills for Child and Adolescent
Conduct Problems.

SUGGESTED READINGS:
e Ruffolo, M., Kuhn, M. & Evans, M. (2006). Developing a parent-professional team
leadership model in group work: Work with families with children experiencing behavioral
and emotional problems. Social Work, 51(1), 39-47.
e Rose, W., Aldgate, J., Mcintosh, M., & Hunter, H. (2009). High-risk children with
challenging behaviour: Changing directions for them and their families. Child and Family
Social Work, 14, 178-188.

MODULE 13: Working with children who have experienced trauma, grief, loss
Toric: We will examine strategies for addressing traumatic reactions in children and/or
experiences of grief and loss.

Required readings:

° Henderson & Thompson: Chapter 19: Counseling Children with Special Concerns:
Excerpts: Child Maltreatment (pages 630-645) & Death & Bereavement (pages
650-657)

° Webb, N.B. (2019). Social Work Practice with Children (4™ Edition). Chapter 12:
Children in Families Affected by Illness and Death.

° LeCroy, C. W. & Anthony, E. K. (2015). Case Study 4-3 Nothing Left to Lose:
Growing up in Foster Care. Case Study 4-4: Deciding what is Best for Savannah:
The Grief and Joy in a Successful Adoption.

° Gil, E & Crenshaw, D. A (2016). Termination Challenges in Child Psychotherapy.
Chapter 4: Premature Termination & Chapter 5: Unique Issues in Termination in
Child Therapy.

° Straussner, S.L.A., & Calnan, A.J. (2014). Trauma through the life cycle: A review

of current literature. Clinical Social Work Journal, 42(4), 323-335

Suggested Readings:
° Lieberman, A., Knorr, K. (2007). The impact of trauma: A development
framework for infancy and early childhood. Psychiatric Annals, 37(6), 416-422
° Dore, M., Feldman, N. & Gelles, W. (2006). Family of friends: Creating a
supportive day care community to prevent child abuse and neglect. In A.
Lightburn & P. Sessions (Eds.), Handbook for community-based clinical practice.
New York: Oxford Press.

MODULE 14: Working with children living in complex family situations
Toric: We will examine children living in family environments which may be experiencing
discord and other challenges. These include divorce, substance abuse, family violence, etc.

Required readings:
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° Henderson & Thompson: Chapter 19: Counseling Children with Special Concerns:
Excerpts: Children in Chemically Dependent Families (pp. 634-638),; Family
Structures (pp. 654-665)

° Webb, N.B. (2019). Social Work Practice with Children (4™ Edition). Chapter
11: Children in Single-Parent, Divorcing, and Blended Families, Chapter 13:
Children in Substance Abusing Families;

MODULE 15: Course Wrap-up & Termination
Required Readings:

e Gil, E & Crenshaw, D. A (2016). Termination Challenges in Child Psychotherapy.
Chapter 7: Critical Goals and Specific Strategies for Successful Termination;
Chapter 8: Case Studies of Failures and Successes in the Termination Process.

XIV. COVID -19 community safety practices

Per University community safety regulations, "face coverings must be worn:

e indoors in shared spaces (e.g., meeting rooms, conference rooms, conference

rooms, breakrooms, copy rooms, etc.)

e indoors in classrooms, seminar rooms, lecture halls, etc.

e indoors in private spaces with more than one occupant (shared offices)

e indoors in public spaces (e.g., hallways, restrooms, stairs, elevators, etc.)"
For additional information about community COVID-19 safety practices, please see

https://coronavirus.rutgers.edu/health-and-safety/community-safety-practices/

XV. Academic Integrity Policy
As per Rutgers University Academic Integrity Policy, “Students are responsible for
understanding the principles of academic integrity and abiding by them in all aspects of their
work at the University. Students are also encouraged to help educate fellow students about
academic integrity and to bring all alleged violations of academic integrity they encounter to
the attention of the appropriate authorities.” All SSW students are expected to review and
familiarize themselves with the RU Academic Integrity Policy in its’ entirety.

As per Rutgers University Academic Integrity Policy, “The principles of academic integrity
require that a student: make sure that all work submitted in a course, academic research, or
other activity is the student’s own and created without the aid of impermissible technologies,
materials, or collaborations; properly acknowledge and cite all use of the ideas, results,
images, or words of others; properly acknowledge all contributors to a given piece of work;
obtain all data or results by ethical means and report them accurately without suppressing any
results inconsistent with the student’s interpretation or conclusions; treat all other students
ethically, respecting their integrity and right to pursue their educational goals without
interference. This principle requires that a student neither facilitate academic dishonesty by
others nor obstruct their academic progress; uphold the ethical standards and professional
code of conduct in the field for which the student is preparing.”

Students should review all types of Academic Integrity Violations per the RU Academic
Integrity Policy. Below are some of the more common violations, as articulated in Rutgers

Updated June 2021


https://coronavirus.rutgers.edu/health-and-safety/community-safety-practices/
http://academicintegrity.rutgers.edu/academic-integrity-policy/

18

University Academic Integrity Policy:

“Plagiarism: Plagiarism is the use of another person’s words, ideas, images, or results, no
matter the form or media, without giving that person appropriate credit. To avoid plagiarism,
a student must identify every direct quotation using quotation marks or appropriate
indentation and cite both direct quotation and paraphrasing properly according to the
accepted format for the particular discipline or as required by the instructor in a course. Some
common examples of plagiarism are: Copying word for word (i.e. quoting directly) from an
oral, printed, or electronic source without proper attribution: Paraphrasing without proper
attribution, i.e., presenting in one’s own words another person’s written words or ideas as if
they were one’s own, regardless of the nature of the assignment; Incorporating into one’s
work graphs, drawings, photographs, diagrams, tables, spreadsheets, computer programs, or
other non-textual material from other sources, regardless of format, without proper
attribution.”

“Cheating: Cheating is the use or possession of inappropriate or prohibited materials,
information, sources, or aids in any academic exercise. Cheating also includes submitting
papers, research results or reports, analyses, and other textual or visual material and media as
one’s own work when others prepared them. Some common examples are: Prohibited
collaboration: receiving research, programming, data collection, or analytical assistance from
others or working with another student on an assignment where such help is not permitted;
Copying another student’s work or answers on a quiz or examination; Using or having access
to books, notes, calculators, cell phones, technology, or other prohibited devices or materials
during a quiz or examination; Submitting the same work or major portions thereof to satisfy
the requirements of more than one course without permission from the instructors involved;
Preprogramming a calculator or other device to contain answers, formulas, or other
unauthorized information for use during a quiz or examination.; Acquiring a copy of an
examination from an unauthorized source before the examination; Having a substitute take an
examination in one’s place; Submitting a purchased or downloaded term paper or other
materials to satisfy a course requirement; Submitting as one’s own work a term paper or
other assignment prepared, in whole or in part, by someone else.”

Any faculty member or academic administrator who becomes aware of a possible academic
integrity violation must initiate a formal complaint with the Office of Student Conduct and
the SSW’s Academic Integrity Facilitator (Laura Curran at lacurran@ssw.rutgers.edu). The
AITF deciding the case (the “adjudicator”) shall notify the accused student of the allegation in
writing or by electronic communication within fifteen working days of the time the faculty
member becomes aware of the alleged violation.

Once the student has been notified of the allegation, the student may not drop the course or
withdraw from the school until the adjudication process is complete. A TZ or incomplete
grade shall be assigned until the case is resolved. For more information, see RU Academic
Integrity Policy and Procedures for Adjudicating Academic Integrity Violations

XVI. Disability Accommodation
Rutgers University welcomes students with disabilities into all of the University's educational

Updated June 2021



about:blank
http://academicintegrity.rutgers.edu/academic-integrity-policy/
http://academicintegrity.rutgers.edu/academic-integrity-policy/
https://academicaffairs.rutgers.edu/sites/default/files/Procedures%20for%20Adjudicating%20Alleged%20Academic%20Integrity%20Violations.pdf

19

programs. In order to receive consideration for reasonable accommodations, a student with a
disability must contact the appropriate disability services office at the campus where you are
officially enrolled, participate in an intake interview, and provide documentation:
https://ods.rutgers.edu/students/documentation-guidelines.

If the documentation supports your request for reasonable accommodations, your campus’
disability services office will provide you with a Letter of Accommodations. Please share this
letter with your instructors and discuss the accommodations with them as early in your courses
as possible. To begin this process, please complete the Registration form on the ODS web site at:
https://ods.rutgers.edu/students/registration-form.

XVII. Other Resources

Our school is committed to fostering a safe, productive learning environment. Title IX and our
school policy prohibit discrimination on the basis of sex, which regards sexual misconduct —
including harassment, domestic and dating violence, sexual assault, and stalking. We understand
that sexual violence can undermine students’ academic success and we encourage students who
have experienced some form of sexual misconduct to talk to someone about their experience, so
they can get the support they need.

Confidential support and academic advocacy are available through the Rutgers Office on
Violence Prevention and Victim Assistance, 732.932.1181, http://vpva.rutgers.edu. Services are
free and confidential and available 24 hrs/day, 7 days a week.

Active Shooter Resources: Over the years, there has been an increase in the number of active
shootings on campus. It is important that you know what to do in cases there is an active shooter
on campus. Please go to this site to retrieve information that will reduce your personal risk in
case of an active shooting on campus-http://rupd.rutgers.edu/shooter.php.
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